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CHAPTER I 
INTRODUCTION 
For some Boldiers going to separation centers, the word "separation" 
had drastic implications; it denoted a severance, a cutting off, some¬ 
thing quite final and definite. Only the person who has been both a sol¬ 
dier and a civilian can fully appreciate the emotional content of such an 
experience. 
So you are out of the service i The government yanked you up 
wherever you were, dumped you wherever it wanted to. You met new 
faces, became involved in all sorts of situations, some of them 
pretty confusing. You were lonesome, tired, disgusted, afraid, bored, 
excited, and puzzled. You wondered what it was all about. Then you 
got out • Congratulations 1 Good Luck i Now some of the problems 
you once thought of were coming up. "What’s going to happen to me 
now that this thing is over and I am on my own ?” And now all of a 
sudden you are right up against the answer to that question.1 
To some soldiers this experience was a completely satisfying one, but 
for some others the experience was rather puzzling, an experience in which 
the individual was confronted with some of the anticipations, hopes, and 
fears often thought of in a mild manner while in the Army, and now that 
the cold reality of a changing environment was at hand, these anticipa¬ 
tions, hopes, and fears became perplexing problems. 
The typical soldier in the Army of the United States never learned 
to look upon military service as a vocation and never wanted to. He 
looked forward from the moment of his enlistment or induction to the day 
\jamea L. Ellenwood, Going Home (New York, 19^5), p. 6 
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when hie part of the job was finished and he could go back to his pre¬ 
war civilian status. 
There were many cases in which the separatee was emotionally dis¬ 
turbed about being separated from the army. Many left the service with 
"service-connected disabilities" which may or may not have enhanced their 
re-employment status. Many left the service with discharges "other than 
honorable", and with the feeling that they had been mistreated. 
The separation program at Fort McPherson was designed to facilitate 
the discharge procedure, but more than that, it was designed to send men 
back to civilian life with some orientation toward the problems which in 
all probability would confront them.* To this end it provided two types 
of experience for every man being discharged : (l) An interview in which 
the separatee supplied information about himself which was transcribed to 
a Separation Qualification Record, and (2) Optional Counseling which pro¬ 
vided opportunities for the separatee to discuss problems, plans, hopes, 
fears, or any aspect of his personal situation with a trained counselor. 
The counselor was prepared to help him with intelligent and sympathetic 
guidance, pertinent information, and referrals to appropriate sources of 
assistance. 
For the most part, men about to be separated from the Army were not 
aware that they faced serious problems of adjustment.^ In many cases 
there was no felt need for guidance in the broad sense. Such questions 
^-Separation Classification and Counseling Branch, Standard Operating 
Procedure, Fort McPherson, Georgia, p. 2. 
2james L. Ellenwood, op. cit., p. 8. 
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as "How much raustering-out pay will I get ?," ”T.Vill I get a railroad 
ticket home and "How long can I wear ray uniform ?" were frequently 
asked counselor. On the other hand, there were many separatees who often 
remarked, "Don't worry about ce, I can take care of myself once I get out 
of the Army". 
Aft-r the separatee had been oriented about the importance of the 
counseling procedure, one technique for leading the separatee to an appre¬ 
ciation of, and a concern for his situation, was to talk to him privately 
and without sentimentality about anything he wanted to talk about, guiding 
the conversation toward his post-separation plans. This conversation was 
an important factor in the separation procedure. 
Purpose of the Study 
The Purpose of this study is to discover which problems are most acute 
for Negro soldiers at the time of separation from the armed forces. The 
study also purports to evaluate the help given by counselors in the various 
problem areas. It is the hope of the investigator, in presenting this 
study, that it will result in improved methods of counseling, especially 
where Negro veterans are concerned. 
Scope and Limitations 
This study is confined to the counseling of Negro soldiers it the 
Army Classification and Separation Center, Fort McPherson, Georgia, from 
January through May, 1946. Negro counselors were permitted to interview 
and counsel Negro soldiers only, whereas, white counselors worked with 
both Negro and white soldiers. Consequently, the number of counseling in¬ 
terviews performed by Negro counselors was limited. 
Soldiers with different social and economic backgrounds and military 
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experiences presented numerous social and economic problems to counselors, 
however, this study is concerned with the problems of only fifty Negro 
soldiers selected at random. These problems varied but may be classified 
under three major headingsî Educational, vocational, and personal. 
Method of Procedure 
The information in this study was secured through a counseling in¬ 
terview with soldiers about to be discharged from the armed forces • 
CrUPTER II 
SEPARATION COUNSELING AT FORT MCPHERSON 
The Separation Center Counselor and his Function 
For practical purposes, the individual being counseled was no longer 
a soldier but a civilian, therefore, the counselor had to lead him to 
think in term of civilian life. The separatee had to be helped to cross 
the gap between the control and discipline of the Army which he had been 
accustomed, and accept the freedom and responsibility for planning and 
making his own decisions. 
Through the counselor's method of interpretation he may have been 
laying the basis for the separatee's entire future life. Consequently, to 
carry out the counseling process required personnel of unlimited qualifica¬ 
tions, either actual or potential, which could be developed. In securing 
personnel as counselors, it was the policy at Fort McPherson to select 
applicants according to their education, training, and experience. From 
these basic qualifications, chosen applicants were required to take a 
course in separation center counseling, taught by military personnel, of 
which the duration of the course was six weeks. Trainees were finally se¬ 
lected on the basis of examination scores accumulated during the six week 
course. 
Art and Technique of Counseling.—-Séparation center counseling re¬ 
flected the personality of the counselor. The counselor prepared records 
for the separatee to use to his best advantage in civilian life, therefore, 
a realistic approach to. the separatee's problem was desired. 
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Be realistic. If the soldier wants to talk about his problems 
and the future, don’t tell him he doesn't need to worry. Tell him 
the facts about employment and other situations in the community, 
and advise him, if you can on how to cope with them. The G.I. Bill 
of Rights gives him a lot of help, but he will have to compete with 
civilians and other veterans for long term success.^ 
It was desirable that counselors have a genuine conviction of the 
worthwhileness of helping solve the separatee's problems. Each counselor 
was instructed to work with each separatee as a separate, unique personal¬ 
ity, yet, due to the heavy case load and indifference on the part of many 
counselors, separatees left the center with brief and incomplete descrip¬ 
tions of their military achievements. 
Carl Rogers and John Wallen, co-authors of many books concerning 
veterans and soldiers, state that "effective guidance depends to a great 
degree upon an understanding of the individual being counseled".^ For the 
counselor to help an individual make an adjustment, he should have know¬ 
ledge not only of the individual but of such matters as vocational and ed¬ 
ucational opportunities in the community to which the individual is going, 
and of the current trends and developments in the community. A constant 
study and a continous awareness of changes in labor market and in other 
phases of industrial and social organization was stressed as a part of the 
counselor's equipment needed to help separatees. 
The Counselee's Problems 
For purposes of this study, the problems most frequently presented by 
separatees being separated from the Army at Fort McPherson, were categorized 
*War Department Bulletin, The Army Counselor. (Washington,D.C.) p. 18. 
v 
Carl Rogers and John Wallen, Counseling with Returned Servicemen, 
(New York, 1946), pp. lj-lb. 
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under three major headings» Educational, vocational, and personal. The 
Handbook for Separation Center Counselors states» 
Alleviating problems may involve, in the simplest case, giving 
information or referral to the appropriate source of information; or 
in the more complex case, careful and painstaking identification of 
the causes of a real or incipient maladjustment and the elaboration 
of a plan for attacking or obviating the cause.1 
The counselor's judgment was not guided by generalizations in help¬ 
ing the separatee with his problems. The counselor was encouraged to make 
an evaluation of each separatee. 
Table 1 shows the type of problem of fifty Negro separatees accord¬ 
ing to state. 
TABLE 1 
TYPE OF PROBLEM OF FIFTY NEGRO SEPARATEES, 
ACCORDING TO STATE; FORT MCPHERSON SEPARA¬ 
TION CENTER, JANUARY THROUGH MAY, 1946. 
State Type of Problem and Number 
Total 
Educational Vocational Personal 
21 21 8 
Alabama 5 1 1 
Florida 5 4 - 
Georgia 8 11 2 
South Carolina 5 5 4 
Tennessee 2 2 1 
*War Department, Handbook for Separation Center Counselors, 
(Washington, D.C., 1944), p. 21. 
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An analysis of the data in Table 1 shows that there were twenty-one 
problems in the area of educational, twenty-one problems in the area of 
vocation, and eight problems in the area of personal. Separatees from 
the State of Alabama presented a total of five problems, three educational, 
one -vocational, and one personal; separatees from Florida presented a 
total of nine problems, five educational, four vocational, and none in the 
area of personal; Georgia separatees presented a total of twenty-one prob¬ 
lems, eight educational, eleven vocational, and two personal; South 
Carolina separatees presented a total of ten problems, three educational, 
three vocational, and four personal; and separatees from Tennessee presented 
a total of five problems, two educational, two vocational, and one personal. 
To illustrate the scope of information demanded of the counselor, the 
following were typical questions asked counselors* 
1, Educational 
Since there is no art school in my home town, where can I go to 
take art under the G,I, Bill of Rights ? 
Can I get into college without a high school diploma ? 
I have been taking correspondence courses through the United States 
Armed Forces Institute. Can I get high school credit for these courses ? 
Where, in or near my home town, can I go to evening high school ? 
I plan to marry as soon as I get out of the Army but I would like 
to enroll in college. Will the government subsidize my education if I 
work at night ? 
I plan to go back to running my own farm, but first I would like 
to get some agricultural training. What kind of training can I get at 
government expense, and how much ? 
In the Army I was a cook, but never learned baking. Where can I 
get a baking course ? 
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2. Vocational 
How do I apply for civil service examinations ? 
If I take a course in carpentry can I get into a union in my 
home town ? 
I don't plan to live in the sough more than two weeks after my 
discharge. Can you line me up for a job up north ? 
I was a fork lift operator in the Army. Can I get such a job 
in my home town 1 
If my old boss refuses to give me back my job, what should I do ? 
Can I learn welding in my home town ? How much do they pay welders 
there ? 
Will I have to get a special license to operate a taxi in my home 
town ? 
Before I came into the Army I worked as a section hand on the 
railroad. I got hurt in the Army and can't do much lifting. What do 
you think I am best fitted for with my disability ? 
5. Personal 
How much money can I borrow from the government under the C. I. 
Bill of Rights ? 
How cm I get rid of this dishonorable discharge ? 
Will I have to pay taxes on my property when I return ? 
How soon should I report to my draft board ? 
If I reenlist can I marry an Asiatic ? 
How long will it take me to get a divorce in my home town ? 
Are tailored suits hard to find here in Atlanta ? 
The Counseling Situation 
The steps taken in counseling at Fort McPherson did not follow any 
established pattern as to case load and time, however, counselors were re- 
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quired to ascertain basic information gained from separatees. The 
Counselors Handbook suggested the following in ascertaining that basic 
incormatiom 
Obtain and collect in formation about the separatee. When pos¬ 
sible, examine all available information about the separatee in ad¬ 
vance of the interview, carefully scanning the Soldier's Qualifica¬ 
tion Card (V/.D., A.G.O. Form #20) j the Service Record (W.D., A.G.O. 
Form #24)j records of Board Proceedings and correspondence related 
to reason for discharge. Elicit information not supplied by records 
during the interview. 
Weigh and'interpret all in formation secured about the separatee 
so as to evaluate his potentialities in terms of proper civilian ad¬ 
justment;. and assist him in formulating tentative plans and deciding 
on an immediate course of action to be followed upon return to his 
home community.^ 
It was not necessary at all times to explore all of the areas enumer¬ 
ated. The counselor was prepared to deal with any aspect of the separatee's 
problem and such help was designed to enable the separatee to leave the 
Army with a plan for meeting his immediate problem. 
Separation Counseling in its Setting 
Counseling in the Army Separation Center at Fort McPherson usually 
engaged the full attention of the average separatee for an hour of the 
forty-eight hours or leas he spent in the center. Before entering the 
counselor's booth, the separatee had been given a routine physical in¬ 
spection which required MB standing in line for quite some time to have 
his records checked. The separatee had dutifully displayed his clothing 
for an initial showdown, he had been assigned to a barracks and had been 
shown the dining hall. General orientation talks and lectures on in- 
1Ibid., p. 52 
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suranee and separation classification were given. In one way or another, 
this whole series of complex experiences affected the counseling inter¬ 
view. 
By the time the separatee arrived at the separation classification 
and counseling section he usually had developed certain preconceived or 
anticipitory attitudes. These attitudes may have developed from such 
sources as orientation talks or from barracks rumors that are ever present 
at ^rmy installations. It was important that the separation center coun¬ 
selor recognize the presence of such attitudes in order that he could 
capitalize on them if they were favorable or attempt to counteract and 
eliminate them if they were inimical to the success of his mission. 
It was the policy at Fort McPherson to favorably prepare the separatee 
psychologically so that he would be in a cooperative mood for his contact 
with separation classification and counseling. Important in this respect 
were the several orientation talks, common to the separation center process 
at Fort McPherson. There were three such talks» 
1. The general orientation talk, given shortly after the men 
arrive at the separation center, serve mainly to explain the ground 
rules of the camp and explain generally the separation procedure. In 
this talk, the soldier is first told about separation classification 
and counseling. 
2. A brief talk on National Service Life Insurance is given 
later in the processing schedule. This talk serves two important 
functions insofar as separation classification is concerned» (a) 
It supplies information and answers questions regarding National 
Service Life Insurance, thus conserving the time of the counselor, 
who would otherwise have to answer individually many questions of 
general interest; and (b) it serves to focus the attention of the 
soldiers on their own insurance problems, and so leads them to seek 
aid from the counselor in their solution. 
5» The separation classification and counseling orientation 
talk is customarily given just before the soldiers are scheduled 
for their counseling interview. Its primary objective is to show 
12 
the men how separation classification counseling may be able to 
help them as individuals.*- 
These orientation talks, if properly handled, did much to send 
separatees into the separation classification and counseling section with 
receptive and highly favorable attitudes for counseling. 
*War Department Bulletin, S&paration Glassification and Counseling, 
(Washington, D.C., 19^4-) > pp. 6-7* 
CHAPTER III 
THE COUNSELING INTERVIEW 
Purposes of the Interview 
The separation classification counselor had three main functions. 
These were, in almost logical order, (l) proper preparation of the W.D., 
A.G.O. Form 100, (2) giving of information, and (5) counseling.^ The 
three functions were not performed separately or sequentially but simul¬ 
taneously, and each contributed to the other. The Form 100 was partly an 
aid to counseling, while the giving of information, or its withholding, in 
certain circumstances, may have critically influenced the entire interview. 
Preparing the Form 100.—The primary purpose of the Form 100 was to af- 
p 
ford the separatee with a record which reflected his attainments. The 
counselor provided the separatee with a detailed statement which summarized 
for that individual the essential pertinent facts about his background and 
experience. This was not mechanical form-filling. 
The prescribed procedures for completing the Form 100 are designed 
to obtain adequate coverage and equal treatment of factors common to 
all dischargees, and to assure understanding of the form by people and 
agencies unfamiliar with the methods and techniques peculiar to Army 
practices and procedures. Beyond this, each W.D., A.G.C. Form 100 may 
and should be as different and individual as the person to whom it is 
to be issued. It exists, first and foremost, as a record for the man 
to use. If the counselor has prepared a Separation Qualifications 
Record which the dischargee cannot or will not use to his advantage, 
its purpose has not been achieved.5 
1-War Department, The Army Counselor, Bulletin Number Seven, (Washington, 
E.C., 1944), p. 11 
2Ibid., p. 27 
^Training Manual 12-257» Preparation of Separation Qualification 
Record. (Washington, D.C., 1945), p. 7* 
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Completing the Form 100 under the prescribed methods was the test of 
the ingenuity of the counselor. Within the structural framework; of the 
Form 100 the counselor created a word picture of the individual and his 
attributes. And this word picture was one in which the separatee had to 
accept. 
Some men wished to follow up their Army jobs; in their cases the 
Form 100 emphasized Army training and experience. Others wanted their 
military experience de-emphasized and still others wanted their mili¬ 
tary service education brought forward. The Form 100 is sufficiently 
flexible to meet the needs and desires of all these and others without 
prejudicing the honesty or good judgment of the counselor, provided he 
has the skill and ability to understand the persons he counsels and to 
help them toward realistic understanding of themselves.! 
Counselors were instructed to orient the separatee to the fact that 
(l) the Form 100 was going to be prepared for his use, and (2) fullest con¬ 
sideration was to be given his own attitudes and desires. 
Counselors had at their disposal an official "Guide for the Prepara¬ 
tion of Records for Separation Classification", but as the title states, it 
was used only as a guide, directed toward general uniformity in filling out 
the Soldier's Army Separation Qualifications Record. Within this uniformity 
certain modifications, resulting from variety of experience, training, and 
future planning peculiar to each separatee, were desirable. Since separatees 
differed, so did the organization and emphasis in the presentation of quali¬ 
fication information vary from Form 100 to Form 100. There were several 
very practical considerations, however, which made uniformity of practice 
among counselors necessary, in order to assure efficient operations. The 
Form 100 Work Sheet was legibly printed in order to avoid clerical errors 
when typed. 
-\ar Department, Informational Bulletin Number Eight(Washington,D.C. 
1944), p. 29. 
$ 
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The following procedure indicated the method involved in filling out 
the Form 100 Work Sheets (l) The name of the separatee was printed in 
capital letters) (2) the grade or rank of the separatee was the grade he 
held at the time of his discharge; (5) date of entry into active ser¬ 
vice was taken verbatim; (4) sex and date of birth were recorded on the 
Form 100, 
Table two shows the marital status and age grouping of fifty Negro 
soldiers referred to in this study, 
TABLE 2 
MARITAL STATUS AND AGE GROUPING OF 
FIFTY NEGRO SOLDIERS DISCHARGED AT 
FORT MCPHERSON, GEORGIA DURING 1946 
Age Number Single Mar-ied 
Total 50 21 29 
16-18 1 1 - 
19-21 3 3 - 
22-24 9 6 3 
25-27 16 5 11 
28-^0 11 3 8 
51-55 5 1 4 
54-56 5 2 1 
17-39 2 2 
An analysis of the data in Table two shows that the greatest number 
of the separatees fell into the twenty-five to twenty-seven age grouping, 
sixteen in number; the greatest proportion of single separatees fell in 
16 
in the age grouping twenty-two to twnnty-four, six in numberj and the great¬ 
est proportion of married separatees fell in the age grouping twenty-five to 
twenty-seven, eleven in number • Over one-half of the separatees were be¬ 
tween the ages twenty-five to thirty, twenty-seven total. 
Educational Entries.—The last date of the separatee's schooling was en¬ 
tered in "highest grade completed", provided he had no additional schooling. 
Table three shows the educational status and plans of fifty Negro sol¬ 
diers referred to in this study. 
TABLE 5 
EDUCATIONAL STATUS AND PLANS 
OF FIFTY NEGRO SOLDIERS DIS¬ 
CHARGED AT FORT MCPHERSON, 
GEORGIA DURING 1946 
Plana of Separatees 











Total 50 16 8 7 1 10 5 
Graduate 
Study 2 1 1 
College 
Degree 5 5 - mm 1 1 — • 
College 
Study 5 4 - - - 1 - - 
High School 
Diploma 7 5 - - tm 2 - 2 
High School 
Study 8 5 2 - - 1 1 i 
Elementary 
Schooling 21 2 6 6 - 5 2 2 
No Schooling 2 - 1 tm 1 - mm 
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An analysis of the d-ta shown in Table three shows that of the two 
separatees with graduate study, one planned to enter school, and one plan¬ 
ned to enter business; of the -five separatees with college degrees, three 
planned to enter school, one planned to enter business, and one planned to 
return to his old job; of the five separatees with college study, four 
planned to enter school, and one planned to return to his old job; of the 
seven separatees with high school diplomas, three planned to enter school, 
two planned to return to their old jobs, and two were undecided about plans; 
of the eight separatees with high school study, three planned to enter 
school, two planned to take on-the-job training, one planned to return to 
his old job, one planned to take a new job, and on e wa9 undecided; of the 
twenty-one separatees with elementary schooling, two planned to enter 
school, six planned to take on-the-job training, six planned to farm, three 
planned to return to their old jobs, two planned to take new jobs, and two 
were undecided; and of the two separatees with no schooling, one planned 
to farm and one planned to return to his old job. 
Occupational Entries.—Main and secondary occupations were items which 
required extreme care in completing the Form 100. The following were basic 
cautions for counselors in this respects 
1. Never copy from the Form 20 until the man has described exactly 
what his occupation was. Even then, that job may not be the one the 
soldier desires recorded on the form. 
2. If the Form 20 is correct, scan it for wording and sentence 
structure. Generally, very few Form 20s adequately give job descrip¬ 
tions and titles appropriate for separation records. Do not make a 
practice of instructing the typist to copy verbatim from the Form 20. 
The purpose of this item in the Form 20 is not to show that the man 
has worked at Borne time in his life, but to help him get the best 
possible job and make the most of his experience and training. 
18 
5» A secondary civili in job plus military experience and future 
planning may push the original Wain Occupation off the record. 
4. Let the soldier tell what he did, and never, on the basis of 
the Dictionary of Occupational Titles' description, suggest to the 
soldier what he may have done.^- 
By the time the Form 100 ‘Work Sheet was completed, the separatee was 
aware that the interview had been directed toward his own desires and aims, 
and he had usually begun to think and talk in term3 of adjustment to 
civilian life. There were instances of separatees returning from overseas 
who were in such a highly nervous state until they had to be sent to the 
station hospital for diagnosis and treatment. 
Giving of Information.—The interview was a process which permitted an 
exchange of ideas. In the exchanging of ideas the separatee asked questions 
relating directly to civilian life. goth simple and complex questions asked 
the counselor were indicative of the separatee's interest and concern about 
his welfare. 
Counseling.—There was no definite line separating the counselor's in¬ 
terviewing service functions from his counseling duties. Lee Steiner Bays* 
"information-giving often is the end result of what is commonly called 
counseling".^ Under the best counseling conditions, the client may see 
himself and the world he moves in more clearly than he has in the past, and 
thus become able to utilize his opportunities more fully.^ 
^Counselors Handbook, Preparation of Separation Records, (Washington, 
D.C., 1944), p. 12. 
^Lee Steiner, Where Do People Take Their Troubles, (Boston, 1945), p. 58» 
^Washington Retraining and Reemployment Administration, The Interview 
in Counseling, ('Washington, D.C., 1945), p. 7* 
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Th* counselor was aware of certain limitations in the job of coun¬ 
seling. For examples,(a) Many separatees were in situations which could 
not have been successfully met without the counselor's assistance; (b) the 
separatee may have totally unaware of an existing problem; and (c) "I don't 
know," in many cases was a better reply than guesses. 
CHAPTER IV 
PROBLEMS BROUGHT TO COUNSELORS 
As has besn indicated in preceding pages of this thesis, the separa¬ 
tion center counselor gave information. Questions covering a large variety 
of subjects were asked counselors. The counselor was equipped with re¬ 
sources and tools to aid the separatee with particular problems, but often 
it was wise to refer certain inquiries to other persons or agencies. Some 
of the persons and agencies concerned were present on the Army Post, some 
in civilian communities, and some were represented in both places. 
Educational Problems.—The separation center counselor’s general 
orientation toward educational trends was such that he was able to talk in¬ 
telligently and in broad terms. Questions as to the availability of cer¬ 
tain specific kinds of training were best referred to appropriate state or 
city departments or boards of education. Facts about subsistence available 
to veterans under the G.I. Bill of Rights, length of training period, 
tuition of accredited schools and colleges, and other general information 
concerning educational rights were developed, answered, and interpreted 
during the counseling interview, but detailed individual interpretations 
were made by the Army Post or local Veterans Administration officials 
rather than by the separation center counselor. 
Case Number One 
Private, age twenty-eight, married, two children. Soldier left 
school in the middle of his third year in high school. He was taking a 
20 
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commercial course in high school. His Army General Classification 
TeBt Score was in Group V. 
Prior to entering the Army soldier had worked at several jobs in 
grocery Btores. His last job, which he had held for two years, had 
boen as a Checker in a warehouse. This job paid twenty-five dollars 
a week. He left most of his jobs because he couldn't "get along" with 
his employers and he felt that he would get ahead if he wasn't "tired 
down" on one job for such a long time. 
Soldier enlisted in the Army just to "get away from things". Sol¬ 
dier felt that the Army was at fault for shifting him from place to 
place and unit to unit, and that he could have made something of him¬ 
self if it hadn't been for his commanding officer and first sergeant. 
Soldier related that they didn't like anybody but soldiers from the 
north to be noncommissioned officers. Soldier had never been mere 
than a "duty soldier." 
Soldier was being discharged from the Army due to inept and in¬ 
ability to adjust to Army routine. 
The problem developed for soldier around the fact that he had 
heard many rumors and unofficial discussions of the G.I. Bill of Rights 
and he wanted to take advantage of the educational provisions. He 
thought that he would like to take an accounting course or business ad¬ 
ministration courses at a prominent business college in Chicago, Illinois. 
He felt that he would "show those guys (meaning former employers, offi¬ 
cers, and noncommissioned officers) he used to know, that he could get 
ahead." 
Counselor praised him for his desire to "accomplish things" but 
thought certain factors should be considered prior to engaging in such 
an endeavor. Counselor enumerated these factors ass (l) Matter of 
management of his family while he went to school. (Soldier had been mis¬ 
informed and thaught his family would continue to get their family al¬ 
lotments); but even after provisions for subsidizing the education of a 
veteran under the G.I. Bill of Rights were explained, soldier thought he 
could still get by on the subsistence allowances; and (2) no knowledge 
of what credits or standards had to be met in order to get into college. 
Counselor recommended a retest of his Army General Classification 
Test, explaining that it might be used, if the soldier achieved a high 
score on a retest, in obtaining additonal credit from his high school 
principal, but soldier hesitated and began to make excuses as to why his 
initial Army General Classification Test score was so low. Counselor 
explained the role of the General Educational Development Tests on the 
basis that soldier could receive additional educational credit and it 
would serve as a basis in predicting college success. Soldier began to 
realize his limitations but refused to accept them as such; instead he 
began to talk of his poor health and the fact that perhaps he couldn't 
stand the intensive pace of college training. Soldier continued to s$.y 
he would like to get some training for possible job security. He didn't 
want to be a Checker all his life. Counselor mentioned several approaches 
to job security, one being an evaluation of one's own place in the occu¬ 
pational world. Two years as a checker had given him some familiarity 
with routine elementary clerical duties; a brief course in some business 
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school, in a specialty, could lead to some security in the occupational 
world, especially with private business and with Civil Service. Coun- 
celor referred to the Manual of Business Courses and read soldier some 
of its contents. The operation of machines appealed to soldier, espec¬ 
ially adding machine and typewriter. Soldier said that he would like 
to take the General Educational Development Tests in his home town, to 
which counselor gave him a letter addressed to his high school principal 
and referred him to his local Veterans Administration. Counselor also 
referred soldier to his local State Employment Service office. 
Case Number Two 
Sergeant, age twenty-one, single. Parents were partially dependent 
upon soldier for support. 
Soldier had attended public high school in an eastern city while 
living with his aunt; he lacked one semester of getting his high school 
diploma. He had liked school and hoped to continue his education 
through college. His Army General Classification Test score was in 
Groâp II. 
The only job experience soldier had was odd jobs picked up during 
the summer. 
Soldier's military experience consisted of three months as an Army 
Specialized Training student of which training he did not complete. He 
was ordered from the Army Specialized Training Program course and as¬ 
signed to an Engineer unit preparing for overseas duty. He served nine¬ 
teen months in the South Pacific Theater of Operations as a Water Puri¬ 
fication Noncommissioned Officer. 
Soldier was being discharged under the demobilization program. Al¬ 
though soldier had always been extremely nervous, he never attempted to 
get out of the Army on this nervousness. 
Much of the initial contact in the interview was spent in trying to 
establish a counseling relationship. Soldier was antagnostic toward the 
idea of counseling, and his first words were "let's hurry and get this 
thing over with, you nor anybody else can do anything for me." Coun¬ 
selor felt that soldier was hostile toward anyone connected with the 
Army due to his being drafted before completion of high school. 
The first point of discussion was the possibility of soldier getting 
his high school diploma by taking the General Educ-tional Development 
Tests, and with this first approach, soldier showed much interest. 
Counselor helped soldier make plans to take the General Educational De¬ 
velopment Tests in his home town and counselor also sent a review of 
the soldier's Army experience along with his Army General Classifica¬ 
tion Test s core to Madison, Wisconsin for an accreditation report. 
Counselor also helped soldier dfraft a personal letter to his high 
school principal regarding accreditation. Because soldier had little 
previous job experience, counselor referred him to the Vocational Ad¬ 
visor at the center where soldier could discuss educational and vo¬ 
cational interests. 
As soldier was leaving counselor's booth, counselor noticed his at¬ 
titude was in groat contrast to his initial one and he offered thanks 
for the help given him thus far. 
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An attempt at the assessment of service experience in terms of 
demonstrated educational competence is still a field of contention be¬ 
tween military forces and civilian educational institutions»^ 
A simple alternative to the use of standardized tests in the ac¬ 
creditation of military experience would be the application by each 
university of the standards normally in use for measuring the educa¬ 
tional development of its own students. In practice this would mean 
that a serviceman who felt he deserved credit for a knowledge of 
trignometry would be given an examination in that subject prepared 
by the mathetics department in that institution. The institutional 
scores and use of outside examinations for the purpose of comparing 
scores is totally unwarranted. It will result in invidious com¬ 
parisons, delay in administration, and an emphasis on false standards. 
The valid comparison is between the serviceman and other students 
within that institution, not in others. 
A score of years of intensive effort has been required to gain 
widespread acceptance of the principle of institutional variation. The 
necessary standardization of college programs to assist the military 
services in the successful and rapid prosecution of the war has re¬ 
sulted in a temporary reversal of this movement. In the post war years 
it will be necessary for institutions collectively to adapt their pro¬ 
grams to all the varied purposes of students while individually at¬ 
tempting to serve certain groups with common purposes, interests, and 
abilities. While it is true that this plan offers greater opportunity 
than a plan under which all institution» would give common examination 
and allow credit on the basis of established national norms, the possi¬ 
bility of a few instances of malpractice or honest error in judgment 
is not sufficient reason for the establishment of a system o" extra¬ 
mural evaluation which may, by invidious comparison and false standards, 
place the colleges of the country in a Procrustean Bed of educational 
uniformity. 2 
Vocational Problems.—Referral played a great part in the area of vo¬ 
cational problems presented to counselors by separatees. Negro separatees 
presented their employment problems, in many cases, in a two-fold method: 
(l) The matter of employment and unemployment itself, and (2) employment 
I'iVar Department, Informational Bulletin Number Four, (Washington, D.C., 
1945), p..8. 
2Ibid., pp. 8-9. 
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problems because of race. There were referral agencies in the separatee's 
home community to which the counselor was at liberty to direct a separatee. 
The separatee who had a special employment problem because of race, was, in 
some instances, directed to his local office of the Urban League to receive 
information and aid. The Urban League has offices in fifty or more of the 
major cities in the United States, and although no job placement is carried 
out in most of these agencies, helpful information and advice is secured by 
the veteran.* 
If a separatee raised a question in +he interview involving employment, 
the counselor made referral to a specialized agency. In the separation cen¬ 
ter there was a representative of the United States Employment Service. The 
representative advised the separatee regarding job opportunities in the re¬ 
gion of the separation center, registered the separatee with the United 
States Employment Office, and gave the separatee personal referral to the 
Veterans Employment Representative of the United States Employment Service 
in the home community of the separatee. In many communities the local Red 
O 
Cross gave the veteran general employment aid. 
Problems of employment for Negro separatees were intensified in small 
communities due to the limited availability of jobs commensurate with the 
new skills the separatee had learned in the Apmy. One such Beparatee had 
taken training while in the Army for body and fender repair work, but in 
his home community there was little opportunity for him to work at his new 
skill. 
^■Statement by Robert Thompson, Industrial Secretary, Atlanta Urban 
League, Atlanta, Georgia, personal interview, L'ay.JO, 1947» 
2 
Elizabeth Wickenden, "Servicemen and Veterans", Social VJork Year 
Book (Russell Sage Foundation, 1945), p. 400. 
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Case Number One 
Staff Sergeant, age twenty-seven, married, one child. High school 
graduate, Army General Glassification Test score Group IV. 
Soldier had worked around his home state on odd jobs for one year 
after completing high school then went into the Civilian Conservation 
Corps where he remained for three years as a truck driver. 
Soldier had basic training in a quartermaster unitj went to truck 
drivers school} and then to automobile mechanics school. He was trans¬ 
ferred to a truck company before overseas duty. He served two years in 
the China Burma India Theater. 
He was being discharged on physical disability - ulcers. 
.hile counselor was preparing the Form 100, soldier expressed con¬ 
cern about his future. He didn't know just what kind of work he should 
go into. Soldier had saved some money therefore immediate employment 
was no problem, but employment to suit soldier's diaability was a 
problem. 
As a first approach toward a solution of the problem counselor asked 
soldier what he was interested in doing. Soldier didn't seem to know 
what he was interested in since "he was all messed up" (his disability). 
Counselor suggested that soldier might like to take advantage of his 
veterans rights for further education and training, but soldier reacted 
negatively to suggestion, stating that he felt the subsistence was not 
enough for his family to live on, and besides, he felt that he was in 
no condition to "worry over studies." (The medical officer had informed 
soldier that excessive mental strain would aggravate his physical con¬ 
dition) . 
Soldier stated abfuptly that he was interested in the type of work 
he was doing in the Army and that he knew his job quite well. Counselor 
referred to the manual "Aid For Placing Military Personnel in Civilian 
Jobs" and also checked the soldier's military assignment on the Form 20. 
He had been1a Motor Pool Sergeant, which entailed the responsibility for 
dispatch and upkeep of all motor vehicles in the unit. Soldier EIBO 
felt that this type of work would keep him out of doors part of the time 
and would enable him to work at his own pace, which was commensurate with 
his disability. He indicated that he had been interested in the auto¬ 
motive business and had thought of starting a small automobile body and 
fender repair shop. 
Soldier was referred to the Separation Classification Library to read 
over pertinent literature on small businesses. While in the library 
counselor went over some pèints to be considered under the G.I. Bill of 
Rights regarding loans, and monthly guaranteed salary of veteran. 
Back in the counselor's booth, soldier began with the statement: "I 
would like to enter this type of business (holding up a pamphlet on on- 
the-job training) and I believe I could start my business afte»- I re¬ 
ceived the training." The On-the-job training program was explained to 
soldier and he seemed to like the main features of the plan. Counselor 
referred separatee to three persons in his home community who would con- 
aider taking him as a trainee in their shops. Separatee was also re¬ 
ferred to the United States Employment Service Representative at the 
center for further consultation concerning on-the-job training. 
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Many separatees were referred to the United States Employment Repre¬ 
sentative to justify their claims for unemployment compensation. 
Unemployed veterans are entitled to readjustment allowances amount¬ 
ing to twenty dollars a week; (adjusted for any additional payment for 
each additional month of service up to a maximum of fifty-two weeks. 
Claims should be filed with the State Unemployment Compensation Agencies, 
which will submit them to the Veterans Administration for payment. Pro¬ 
vision is also made to the self-employed veteran the difference between 
his net monthly earnings and one hundred dollars for the same periods 
specified in the case of the unemployed.1 
Personal Problems.—Personal problems merely indicated a heterogeneous 
category of difficulties which separatees faced and which defied classifi¬ 
cation. The counselor, at certain times, did little more than listen sym¬ 
pathetically to these problems, but on other occasions, genuine sources of 
help was recommended. For example, there was a Personal Affairs Officer 
at the Separation Center who had the responsibility for giving information 
and advice on a wide variety of subjects to separatees being discharged. 
Separatees troubled with such matters as wills, income tax returns, estates, 
and the like were referred to the Personal Affairs Officer. 
Legal problems such as divorce and civil suits were referred to the 
Legal Aid Service at the center. Counselors were cautioned against giving 
technical legal advice, even those who were lawyers in civilian life. 
Case Number One 
Private, age twenty-five, married, one child. Soldier completed 
eleventh grade in school, and had been employed, prior to induction, 
only at short intervals on different jobs. 
Soldier served as a corporal in an ordnance company and he also 
served as articifer for the same unit. Soldier was reduced to grade 
1Ibid., p. 400. 
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of private from corporal for habitual drinking and inefficiency in per¬ 
forming duties. 
Soldier was being discharged for habitual drinking tendencies, Sec¬ 
tion VIII, white discharge. 
Soldier was very much concerned about the type of discharge he was 
getting stated that he had entered the Army with good intentions of 
making good and for the first six months of service he had almost been 
a model soldier. Counselor checked first transfer of soldier by look¬ 
ing on page fifteen of the Service Record at his commanding officer's 
efficiency rating. 
Soldier stated that he had seemed to change when he got overseas 
and didn't hear from his wife for five months. When soldier finally 
received word of his wife it was from a neighbor and good friend. The 
friend wrote that his wife was "running around" with a man. Soldier 
stated that he tried to get the Red Cross to verify this, but the Red 
Cross would not give him any answer except that his family was in no 
financial difficulty. 
First discussion centered on soldier's good fortune in receiving 
a white Section VIII instead of a blue. Soldier was assured that his 
type of discharge would be kept confidential unless reasons came up 
from within the Army to discuss it, and also that the soldier could 
have his discharge reviewed by a board when he reached his home, to 
which soldier was given appropriate referral. 
Soldier stated that his drinking and reduction in the Army was 
caused by his wife's reactions and that he just wanted to get out of the 
Army and see for himself. Soldier stated that he still loved his wife 
and wanted to establish a home and that he was sure he could return to 
his old job which paid rather high wages and since he had bean in the 
Army he had learned that the pay was raised. Counselor explained re¬ 
employment rights and seniority rights guaranteed returning servicemen 
who desired such rights. 
Counselor referred soldier to Legal Aid Advisor in his home com¬ 
munity since soldier indicated that he would get a divorce if he didn't 
find things all right when he got home. 
Referral was not the separation counselor's sole or primary function, 
as has been brought out in preceding pages. Counseling did not consist of 
writing down names and addresses of agencies. Even in the information¬ 
giving phases of the interview, the counselor had to be self-sufficient 
with the aid of his'informational materials. At the same time he did not 




This analytical study of some problems brought to counselors at the 
Army Classification and Separation Center, Fort McPherson, Georgia during 
1946 was undertaken for the purpose of revealing an evaluation of the coun¬ 
seling services at the separation center, and the areas in which most prob¬ 
lems fell. The data collected seem to justify the following conclusions: 
1. More care should have been exercised in the selection of coun¬ 
selors. Only those persons endowed with those qualities that are an asset 
to the counseling relationship and those persons with adequate training 
should have been utilized. 
2. Negro counselors should have been permitted to counsel both Negro 
and white separatees in as much as the counseling setting was supposedly 
representing democratic ideals. 
5» Since counselors were, for the most part, untrained for the task 
of counseling, regular training periods should have been held where tech¬ 
niques and problems in counseling could have been discussed. 
4. A necessary functioning part of every counseling program should 
be a continous process of evaluation. The program should be constantly 
subject to testing and appraisal. Reform should be in accord with apprai¬ 
sal. 
5« One principle implication of counseling with soldiers is that 
counselors should exert every effort to establish rapport with the sol- 
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diers early in the first interview. 
6. Some manner of follow-up of referrals should have been in oper¬ 
ation. Many separatees were moving to new surroundings and due to the 
unfamiliar setting of these new surroundings would hesitate about con¬ 
tacting the referral agency. 
7. The overcrowded condition of channeling separatees through the 
separation center gave rise to counseling problems for the separatee as 
well as the counselor. Many separatees felt that the entire counseling 
process was a waste of time while others had problems which required 
more time than was alloted. 
8. Separatees had more educational and vocational problem than per¬ 
sonal problems. Twenty-one separatees had educational problems; twenty- 
one separatees had vocational problems; and eight separatees had personal 
problems. 
9. Separatees most concerned about entering school were those with 
college study, while separatees most concerned about going back to their 
old jobs were those separatees with elementary schooling* 
10. From the present study it must be concluded that counseling in 
the areas of education an d vocation was most important to separatees at 
the Army Classification and Separation Center, Fort McPherson, Georgia. 
Such problems were brought to counselors more often than others, and 
counselors gave more help to these problems than in any other area. 
APPENDIX 
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CHECK LIST FOR SOLDIER 
Name    ASN 
Rank Date of Discharge   
Permanent Mailing Address  
This is a list of subjects that may be of interest to you» The 
Separation Orientation Officer is going to tell you something about them 
but probably not in detail. Place a check in the box opposite any item 
you would like to learn more about. When you have your private interview 
with the counselor he will be glad to discuss your problems with you. 
1. Your pay and allotments o 
2. Your insurance Z7 
5» Getting a job L7 
4. Unemployment compensation a 
5. Going to school Z7 
6. Getting a government guaranteed loan a 
7. Legal advice /~7 
8. Advice of a personal nature o 
9. Repayment of Red Cross or Army Emergency Relief Loans a 
10. Buying a farm a 
11. Regular army as a career o 
12. Other matters (explain) D 
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WORKSHEET FOR SEPARATION QUALIFICATION RECORD 
1. Name 2. ASK 5» Grade I,Military Occupational Assignments 
10» Months 11. Grade 12. Mil. Ccc Sp« 
5. Permanent Mailing 4. SSN 
Address 
6» Date of 7» Date of 8. Date of 
Act» Duty Sep* Birth 
9» Place of Separation 
 SUMMARY OF MILITARY OCCUPATIONS 
15» Title - description - related civilian occupations 
MILITARY EDUCATION 
T4T Name or type of school - course or curriculum - duration - description 
WD AGO Form 




Ï¥T Name or Type of School - Course or Curriculum - Duration - Description 
 CIVILIAN EDUCATION  
15. Highest Grade 16. Degrees or 17» Year Left OTHER TRAINING OR SCHOOLING 
Completed Diplomas School 20. Course-Name 21.Duration 
and Address of 
__  School - Date 
18. Name and Address of Last School Attended 
19. Major Courses of Study 
 CIVILIAN OCCUPATIONS  
22. Title - Name and .’Address of Employer - Inclusive Dates - Description 
ADDITIONAL INFORMATION 
25» Remarks 
24. Signature of Person 25. Signature of Separation 26. Name of Officer 
Being Separated Classification Officer (Typed or Stamped) 
ARMY CF THS UNITED STATES 
SEPARATION QUALIFICATION RECORD 
Save This Form. It Will Not Be Replaced If Lost 
Thi3 record of job assignments and special training received in the 
Army is furnished to the soldier when he leaves the service. In its prepa¬ 
ration, information is taken from available Army records and supplemented 
by personal interview. The information about civilian education and work 
experience is based on the individual's own statements. The veteran may pre¬ 
sent this document to former employers, prospective employers, representa¬ 
tives of schools or colleges, or use it in any other way that may prove 
beneficial to him. 
1. Last Name - First Name - Middle Initial MILITARY CCCUPATIONÀL A3SIGNMTS 
10. Months 11. Grade 12. Mil. 
Occu. Spec. 
2. Army Serial No. 5» Grade 4. SSN 
5. Pe rmanent Mailing Address 
6. Date of 7» Date of 8. Late of Birth 
Act. 3r. Sep. 
9. Place of Separation 
 SUMMARY OF MILITARY OCCUPATIONS 
15. Title - Description - Related Civilian Occupation 
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 MILITARY EDUCATION  
14. Name or Type of School - Course or Curriculum - Duration - Description 
 CIVILIAN ÉDUCATION  
15. Highest Grade 16. Degrees or 17» Yr.Left OTHER TRAINING OR SCHOOLING 
Completed Diplomas School 20. Course-Kame and Address of 
Schoo 1-Date 
18. Name and Address of Last School 
Attended 21. Duration 
19» Major courses of Study 
 CIVILIAN OCCUPATIONS  
22. Title - Name and Address of 3mployer - Inclusive Dates - Description 
 ADDITIONAL INFORMATION 
25« Remarks 
24. Signature of Person 25. Signature of Sépara-26. Name of Officer 
Being Separated tion Classi. Off. 
Sep/FM 22 
Counselor 
FORT MCPHERSON SEPARATION CENTER 
INTERVIEWING AND COUNSELING RECORD Date 
AGC Ed ASF Mo8 Sv INS JOB PLAN FARM BUS GI A- 
NO. GRP Lev AGF Of Sch Amt Amt 
















Tra MGP Pens Tax Rat Loans Tng Own Farm Job Job Op Fam Type Other 





Time for Form 100 Time for Counseling RACE REMARKS 
15. 
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COUNSELORS * REFERRAL SLIP 
E. M. Counseling Branch 
ROSTER COUNSELOR'S BOOTH NUMBER D VTE 
Expedite the following as checked QUESTIONS INITIALS 
Assistant Chief Counselors 
Awards and Decorations Representative 
TPA and Soldier Deposit Representative 
Public Relations Representative  
USES Representative  
Civil Service Representative  
Veterans Administration Representative 
U.S. Public Health Service Representative 
Enlisted Reserve Corps 
Return to Counselor  
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Atlanta University 
School of Social Work 
247 Henry Street, S.W. 
Atlanta, Georgia 
March 15, 1947 
Dear Veteran: 
You were discharged from the Army at Fort McPherson, Georgia where 
I served as your counselor, and it was there I had the pleasure of talk¬ 
ing with you and learning of some of your problems of adjustment to 
civilian life. Since that time I have often thought of you and wondered 
how you were getting along. 
After leaving Fort McPherson I enrolled in the Atlanta University 
School of Social i‘/ork, Atlanta, Georgia. As a part of my school work I 
am writing a paper on "Problems of Veterans at the Time of Separation From 
the Army". I would feel it a personal favor if you cooperated with me in 
this endeavor, therefore, I am asking ■rou to please fill out the enclosed 
questionnaire as carefully and as accurately as you can by placing a check 
mark in the apace beside the word "yes" or "no", and by filling in the 
blank spaces, as the case may be. After completing the questionnaire place 
it in the enclosed self-addressed envelope and mail it. I would like very 
much to have an answer from you by the first of April, 1947* 
Your name will not be used in my report and the information you give 
me will be kept most confidential, I assure you. 
Thank you kindly for your thoughts and time. I am, 
Cordially yours, 
SAMUEL D. H IRVSY 
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QUESTIONNAIRE 
1. Occupation  
2. Educational Preparation: 
12 3 4 
College 
12 5 4 
Graduate Study- Degree 
3. Age_ Sex: /"/Male /"/Female 
4. Marital Status: /^Married /"/Single /"/Widowed /"/Divorced 
5. How many dependents have you ? 
6. Did the separation center counselor refer you to an employment agency 
in your home community ? //Ties /I/NO 
7. Did this employment agency help you ? /"/fes Z>o 
a. Please explain how this employment agency did or did not help you. 
8. Do you have the same job now you had before entering the Army ? 
Z7NO 
9. Would you like some other occupation than that you now have 1 
/7ïes /7NO 
10. Would you need additional education or training for the kind of job 
you would like to have ? /~7Yes /~7NO 
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4o 
a. If "Yes", what kind of additional education or training would 
you need ?  
11. If not employed, do you need help in getting a job ? £7Y®8 L/No 
a. If "Yes", please explain kind of help needed  
12. Are you in school ? £7Y«3 Z7N0 
a. Name of School  
b. Courses Taking  
c. Length of Time Required to complete training 
15. Do you wholeheartedly consent to data compiled by counselor at separation 
center being used in a written report, provided your name and other iden¬ 
tifying information is not used ? //Yes /~~7NQ 
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